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Why does teaching and learning history in school appear to be so boring, frightening or at least useless for most people? Why is 
history so distant to the vivid past anyone can find almost anywhere else except school? These are not rhetorical questions, as 
they touch the core of history education. The discrepancies between public discourse and personal expectations of the students 
are inevitable. Apart from that, normative texts bear a large responsability for the failures of history teaching, ignoring t he gaps 
between the resources, the goals, and actual requirements. 
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1. Introduction 
The starting point of our research is the lessening popularity of history teaching in the Romanian schools, as well 
as the constant tendency of the students to avoid public history examinations. Their complaints and their tacit 
hostility toward it are obviously contrasting with the large public appeal for all sorts of attractive products using 
information about the past. Consuming history is, too often, the easiest way to resist learning history. In order to 
find out some explanations for these divergent attitudes we focused mainly on the incoherence of the official texts 
that are supposed to make teaching and learning history more suitable for young people. 
2.  History examinations: purposes and requirements 
In Romania, in 2011, anyone could enrol in any of the 15 faculties of history without having to prove their worth. 
equired a written exam which was based on 
knowledge of Romanian history as written in the 12th grade textbooks (7 different volumes), authorized by the 
Ministry of Education. This exam was one of the obligatory tests alongside a Romanian language test and a foreign 
language test (English was preferred). As well as these exams, as thrilling as they sound, there were 2 more physical 
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community officers, firemen, archivists or border officers, they therefore had to prove they could remember the 
full knowledge and understanding of difficult concepts and analysis of complex historical events, and put the 
pressure on to develop a critical spirit (Ministerul E -9) could in no way be 
 The candidates 
had to choose decisively - as each question had only one right answer - but not necessarily knowledgeably. The 
examiners did not want to know why the candidates chose the answers they did, thus leaving room for guesswork, 
confusion and the incapacity of the candidates to reason or express themselves coherently. Thus, desiring to have an 
objective exam that was easy to mark, they ended up negating all that is presumed to be specific to historical 
rarely ask what youngsters might have been thinking or how students might have interpreted the task they were 
given. Tests writers rarely consider that youngsters might have known something important  that the test did not 
(Wineburg, 308).  
There can be no mention of attractiveness, of course. It is well known, anyway, that any exam is itself an anti-
ludic construction - which involves effort, rules, suffering (even physical) - which tests the capacity of denying 
oneself before the high standards of a public institution.  
If we carry on that thought, we ought not have very optimistic hopes for the baccalaureate, which in 2011 proved 
to be an unexpectedly severe one. This exam was aimed at an ideal pupil, able to illustrate, by his performance, the 
pedagogical reason for studying history in school. According to the curriculum used, the pupils had to show their 
- primarily in communicating using adequate words - and only secondly proving their 
capacity to reproduce information about Romanian history correctly. This time the requirements did not ignore but 
surpassed the specific way of knowing the past, asking for both attitude and (civic) action, which is hard to 
demonstrate in writing. They also called for a mathematical way of reasoning by asking the pupils to use the 
informati -
that it reinforces praiseworthy social behaviour. But the subjects given at the exams as well as the instructions for 
those correcting them undermined the idealism of the curriculum and reduced the standards to a bare minimum. 
 who wished also to 
 But the 
specting the 
which were too much to ask of an ordinary pupil. 
3. Textbooks 
The disparity between different texts from the curriculum and the requests actually made of the children 
multiplies if we randomly select even just a few pages from the many Romanian textbooks. Work suggestions for 
the pupils insist on analysing historical documents and correlating different aspects of the past, encouraging - at least 
theoretically - some personal opinions (Stan, M., Vornicu, C, 45, 47, 49, 55, 70, 74, and so on). The children are constantly 
possible. In spite of these recommendations, however, we can guess the real way history is taught, which insists on 
talking/writing and which constantly makes the pupils to participate in confirming the official historical truths 
(Tutiaux-Guillon, N., 36). Th -telling the things the teacher has spoken about, 
about something is in fact just an other way of proving the canonical texts. From all the types of normative text, 
textbooks have the most attractive format, both through their dynamic and colourful design (sometimes too 
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colourful), and through miming some kind of individual freedom in the knowledge of the past. But the complicated 
wording which is foreign to today's teenager, together with the obvious political and national orientation of the text 
reduces dramatically the enthusiasm of the reader. 
Talking about personal experiences, past or present, seems to be something the authors had not considered. This 
Lowenthal, D., 65). In our case, we can only think of one exception, a 
history textbook for year 4 in which the storyteller sometimes tried to put himself in the children's place, imagining 
situations or representations they would understand. The technique used, of captatio benevolentia, taken from 
detail on every page, to make it as easy and pleasant to read as possible (Teodorescu, B., 5, 26, 28, 32, and so on). This is 
highly unusual and the other authors, editors or civil servants at the Ministry of Education do not seem bothered by 
the pupils' dislike of the texts which ought to help them understand the past. 
4.  
Each individual's experience of history class would be hard to describe. Their opinions are rarely made known, 
probably due to the obedient tradition of socialist schools in Romania. Surveys would be unlikely to get honest 
answers as pupils throughout the world are used to anticipating the answers that are expected of them. We stand a 
better chance of finding out their opinions through other informal methods (this is not valid for the teachers, 
however, who are silent on this subject). On the Internet, on forums, blogs or lists of comments on different subjects 
we can find information linked to the way pupils see history teaching in school. Declarations of affection for history 
he 
-spoken of and the exams are always 
described as being terrifying. This hostility can be explained by the difficulty in using and understanding the typical 
school prose, as well as by the huge quantity of information that has to be memorised and reproduced perfectly. But 
the success of historical books and computer games based on historical themes show that there is a constant 
fascination with the past, which is directly proportional to the dilution of the teaching methods. Consuming history, 
in the terms of the mass-media and the gaming industry is in fact a general and unquestionable phenomenon. 
Somewhere, between those two worlds of personal fun and supervised studying, there are history competitions 
for pupils. The old- -
Seventies) does not tell us much about the different perceptions the teachers and pupils have. It is more useful for us 
to talk about other ones, such as the history research competition Eustory, which was inspired by similar experiences 
in over 20 European countries  As I was a part of the jury on one of its recent editions, I searched 
for the difference and notice
inability to subscribe to the desiderata of the assessors. Although they were seduced by the theme of the research, 
they systematically refused to use the research methods that were recommended to them. This, at a glance, seems to 
be a failure for the organisers but it is only, in fact, a difference in perspective. From the teenagers' point of view, 
knowledge of the past is not a privilege reserved only for historians (or adults). Intuitively, they have found other 
ways of relating to the past, ways that are associated with much more attractive socio-professional models than the 
history teacher, like journalists, identity activists, web-designers and tourist guides. These kind of situations made 
the examiners feel uncomfortable, as they expected to be assessing mini-historians, dependant on the well-known 
rules of the job. But the majority of pupils worked with what a professional would call rhetoric or commercial 
accessories. Although they had been warned they needed to use a certain bibliography, they dismissed this 
by the idea of direct experience, they invested a lot of energy into interviews, opinion polls, discussions with 
teachers, parents, friends. All the papers were lacking, however, in historical judgements, which points to the fact 
that the authors were not used to questioning or to reasoning much. They wanted to just take the information 
somehow and redirect it in the most spectacular way possible (with pictures, background music, drawings, text and 
picture collages, models, etc) (Mihalache, C., 15, 24). The problems that arose during their investigations or the writing 
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paper; but even here the pupils did not stray from their reluctance and conventionalism. 
5. Conclusion 
To conclude, we will extract some suggestions from our concise investigation of exams and self-examinations. 
We started off at the rules of the competition to get into the Police Department, and arrived at surprising forms of 
opposition to learning history. We have seen manifestations of the tendency to avoid communication and simulate 
learning, which seems to prevail in schools nowadays. From this point of view, the lack of attractiveness in teaching 
history - in contrast to the private interest of pupils for the past - can be explained more clearly than by invoking just 
the poor quality of the official texts, from the exam material to the textbooks. The bookish and bureaucratic way of 
education distorts historical knowledge by incoherence, artificiality, lack of motivation, triviality and last but not 
least, ignorance. For all of those symptoms, there is no definitive or general solution. But a first step towards 
improvement could happen and this is based on the fact that there is place for a small but honest curiosity about 
what is or is not actually happening between teachers and those they (supposedly) teach. 
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